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A6STR ACT 

This study investigates student personnel problem 
perceptions of international students and international student 
advisors on selected community college campuses in Texas. The 
International Student Problem Invrntory (ISPI) was administered to 
220 international students and 3? international student advisors. 
Percentages were utilized to identify and compare problem perceptions 
of those taking the ISPI. Based on responses from the guestions, some 
of the findings were: (1) international student advisors and 
international students perceived the most problems in the areas of 
the English language, financial lid, admissions and selection, and 
academic advising and record?;; (2) no significant differences were 
found between urban and rural student perceptions; (3) female 
students showed significantly different perceptions in several areas 
when compared with male students; (4) no significant differences were 

students on campus for varying lengths of time; and (5) 
differences were found between married and single 
students. The author recommends that another study be undertaken to 
identify the existing and ideal background, role, and function of a 
model international student office in a public community college. 
(Author /PC) 
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IM' -^l" :it i \: i -vWl : »\M -MiphMs :\KOt.L!f) IN IIXAS PDBMr COMMUMiV 
COLI.b(U:S AS !'i ! .[-h iNll.RNAriONAL f/IUOKMS AND INThRNAl lONAL 

srui^^NT vin isuRS 

n.-'.tional cJuv.*anon in rt-ccnt vv.irs (bpstein, " For no sojiuuMU i^t 
American nijjher t-auoation i^^ this more true than for the community colI.\i:o. 
Cr-.>>>-calt ural ^'Onta^ rs bctworn pL-oplo cxtt-nd tVir back into the history of 
;na?iK;[Kl. I^cv-^nmc iavolvoLi in i nt crn.it i onal cJiication ^(uite oorly in tH^^-ir 
hi^t'irv, Xniorij;'!^ i n'W : t iit i ^ns of hiv;hcr learning have made significant 
vV^nt r ihut ion< t.-^ vht- fi-UL vior.lak fl^JS^j, va:;t<.-r C19(v:), and Schulkta 
t h>f^S J have described these in\ol vement.s -.md contributions m great detail. 
Ihe ro.'vnt xirowrh .^i the i at rrn.: u una 1 student population in the United 
i- -> fia.- been r i .-ihead'^u.. . Wi)--v?n .in.l iv i 1 s^.u! ^1 n>.^,l, Holland (li-^of^, li^""!, 
1 " , ^lc« KMi l*)(^l t, and nuwv/ .)thers, ha\.c -tr 'S-ed this growth. Huwlcs 
.1^ I 1 -It r-Kit -Vn^UMCin ciifunii tt "^ent to international education 

::vi<t i tut e- n-.- M th" lar^e>*t oduc-.itional sN'-tt.-iu^ in the world, Schulkcn 
■lu.s_r». .i ri'. Am'.'r,ca:\ i^h 1 1 o^o;*h^. wcil bv stating, "Americans 

h.-iV" /fr ; ^ ha>i m .iiirow^c it^, mind tii.it wetit beyond that of eduv^ation 

p.. r It w.M;J <rom aitOf;ether proper that the newest partner in 

^^'"'r\. ^r- . Mr: . jniinun a ; v. 'iioee, ;h--il.l partiv*ipate in i:tL:*M:i- 

* ; -i; • ; ^ : * » \'i \ \ pir* : er . 



k./!i: oi- Tin; roMMiiNiiY <:oi.ij:(;r. 



}?'t«'rnr: 'Ui\ .a--!- t'n.iwi m i ;/vit>w t^f tlie litcraturr. Onf- pr^.tt'Mvi 



contends that the comniui\jty college has not been accepted as a full part- 
ner on the intcVTuit ionn ; education <cene; the other $tre^?ses the tren^endous 
potential tho comr.uinity jolle^'c relative to international education. 

Breuder (.19"^ Ja) pointed v'-ut M^at, until recently, thv community 
colleges have played mly a minor role in international education. In 
an article by Mattewson ilOoS), the disparity between community college 
international student L-nrt)llment and communit\- college involvement was 
pointed out. Cj-^stein fl9o7:18) listed the absence of housing facilities, 
the lack of firancial ass i nance, and the prestige of the four-year colleges 
as reasons why the two-year collei^c has not fared well in direct comparisons 
with four-year colleges in the area of international education. He con- 
cluded by stating"... it is clear that the full potential of the junior 
college to play a construct iv'j role in student exchange... is far from 
bei ng real i zed 

vicx a:i0t;-.cr poin^ of vivw, iuany authorities spoke of the late six- 
ties and Cvirlv seventies as a tine of tremendous growth and expan^^ion for 
the commuiutv colloce and intern:.'t iona 1 education. ConnoU/ (196T) char- 
.ictori^ed the coraniunity college.' as having; all of the advantages of a four- 
vear institution for the international student and lacking many of the 
disadvantages. [;iliott (19b'.0 listed the following advantages of the 
community colle>;v f.^r the international student: f 1") specialized two- 
year traiiurr^ pro\;m^,N, ( J) ease of admissioti, (5) lower fees, and (4) 
favorably ^eonrnphic location. Davis (1971 j and Kerr (1973) echoed many 
of the same advantagL-s . 

Matthcwsi^n ( 1 9(».s ) reported the results of a National Association for 
roreign .St^iJei-t Affair*- survey wl.ich indicated ;>.M\^ent of the 410 
oart icipat i;u: iunior ^^olle.ces enrolled international students. Grafton 



(1970), referring to the same study, indicated that approximately 8 per- 
cent of all undergraduate international students were enrolled in community 
colleges. Ninety percent were full-time students; 80 percent were enrolled 
in transfer programs. 

Miller !l97l) found that approximately 10 percent of the international 
students in .Xmerica attended a two-year institution. Although he found 
that about one-third of the two-year colleges having international situdents 
made no special provisions for them, he also found that bO percent of the 
institutions were interested in getting information about improving or 
initiating programs for international students. 

Holiand(.19"5: 10) reported that a total of lb,b95, or about 12 percent 
of the international students included in the Institute of International 
Education's 1971-"r census, were enrolled in two-year institutions. He 
further stated: "There are some striking differences between foreign 
students in two-year colleges and the foreign student population as a 
whole." He reported that, for the . .-cond year in a row, a community col- 
lege reported the largest international studc-nt enrollment among all American 
institutions of higher education responding to the survey. Miami -Dade 
Junior iJollege reported S,?"! international studen:?, or about 15 percent 
of the school's total enrollment. 

Davis (IP"! ; :9-30 ) asked a basic question: 'Why have foreign students in 
community colleges"" He answered by stating: 

I have been able to identify at least five answers: (1). . . be- 
cause communitv colleges exist to educate people and foreign students 
are people who wisii to be educated. (2) ... in order tc help educate 
our own -Xmerican rtudents. (3) . . . The faculty member who teaches for- 
eign students learns something beyond wiiat he would learn if he were 
teaching an ^ericaa student, and this add:- value tc the institution 
and the" ontrrrri <o- f4) . . . the impact thev mav be able to irake on the 
community ... iS) . . . wo enhance the imag- of the United States in the 
world and m the particular countries and homes from which foreign 
students corr.e. 



4 



Hiiibce (li>hr ar.>;wcroa Mu^ same quo^nion by pointing out the variety of 
contact and broaJrh ot knowledge international student< provid^ American 
stviuents. 

That the onununity colU-^e is likely to plav an increasingly important 

rolo in international oduv:ati.*n pro\irams in the t\:ti;re i< shown in the 

following stateuu-nr by Matthowson (U)(vH:408V- 

I believe that two-y^ar coll-ije? are o\\ the threshold, during 
th'' a».'Xt dcvMdc, of u potential explosion from toreign student 
-ourcos that will '^o .n)o of the most dramatic and sij^nif leant chal- 
loniL^es to hicher L-.iacation. nationally and internationally, since the 
establ i shmcf^t in r Iio ilnited States of land-grant co! icgei> over one 
hundred \-cai\- agv) and the i.l . I . .-tudent wav^- immediately following; 
World War* 1 1 . 

In a similar ve.n, Rlli^nt i.U ": spoke of th: .'crtaint}' of significant 
roKs for the two-yoar coiUi^e iii : nternat ional education. 



TLXAS* RLLLiVANCH 



A review of the litorature indicated that no in-dcpth studies have 
been wOnduc^ud or; th:,- p!*obloms [)crceived by i nt » i*nat iona 1 students enrolled 
in rexa< public c^'inmanity colleges. Furthermore, no studies were found 
pertaining t'> i c r-njt iunal s*:udent advi>ers* perceptions of international 
^tuvicnts' prob!«.'mvi^ - i -t:ia>' ^ouid s^vti) both rimelv and appropriate. 

Xmonc "ho ♦^i^'tv s^ -.to*^, ^.-.v i- ranku-d srv nt'p. in numbers of interna- 
tional "Students ^-',ro]ir»i in the lli"'l.rj academic year. A total of (),64b 
were reported. Thi^ amcnmi»\l to I . percent of the entire international 
student pofiulation in the United States 'Holland, .Among Texas* 

two-year institutions, public and private, a total of 8J'j international 
•tudent^ A'or^ r^'•or^./.i m t ^vcrity-f i ve institutions (floliand, 1975:bo-f)6j . 

Whil-j all '\c\^ :y.\A to applaud the bc»iefir- and .^hampion the future 



ot inrtM'tuitiona! s-tikionts in Vnorican hiiiher education, it is possible 
that ros:-oiis.i})i 1 ii ios to those same int oi nat i ^)aai students may have been 
overlooked '^.v neijlectiiic to identify and deal with the problems unique 
to them. Thorei-'rrc wmild soc^n^ t-/ he a pr^^no!^ goal of education to 
identify the student personnel rdated problt^m> of international students 
enrolled in coin'nunity col levies in order to facilitate meeting the needs 
of alt the ;^eople m tin* pfoplos* college. 

QUESTIONS TO BK ANSWERED 

This studv was designed to answer the following questions: 
K IVhat are the problems perceived by international students and 
international student advisers in participating Texas public community 
colleges as measured hv the International Student Problem Inventory 
tiSFI)'!* Additionally, how do the perceptions compare? 

J. Are the problems measured by the ISPI and perceived by interna- 
t^'.^nal stud'/nts enrolled in community colleges located in an urban en- 
vironment signi f i.ant 1>* different from the problems perceived by inter- 
naMona'i student- eiu'olled in community colleges loc ted in a rural 
env irvUimt.*nt ? 

probic^ms measured by the ISPI and per reived by international 
stu.i-^^nts -MiroK-d in ':^•mmunity colleges having twcnty-fi\/e or fewer 
inter-. ational students significantly different from the problems per- 
v^evved by i n* •*rna* i on-i i students enrolled in community colleges having 
more than twenty-five international students enrolled? 

4. (s there a s • ei. i f i car.r di ffcreiKc in the problems perceived by 
certain .^u'^^group;- »f international student; enrolled in participating 



conununity colleges as measured by the ISPI? The subgroups included the 
following: 

a. Sex; malc--femaie 

b. Time on Citnpus: les5 than twelve months--twelve months 
or longer 

c. Language Preference: English first proference--English not . 
first preference 

d. Marital Status: Married--not married 

c. Area of interest : occupational (terminal) programs- 
transfer program. 

nHI-INITION OF TERMS USED 

The following definitions are pertinent to the purpose of this study: 

Community foUego : A two-year post - r^econdary educational institution. 
For purposes of rhi? <tudy, Junior College, Community-Junior College, and 
Comprehensive Communirv College were considored 'Synonymous and were used 
interchanReablv ( Breuder , 1972a: Ibj . 

Forcici. St'idont Adviser (FSA) : That periion on the campus of partici- 
pating Texas public communit\' colleges who has been specifically designated 
by the president of the community college (or his designated representative) 
to work prot'essionallv with the internat ) onai students in order to advise 
international srudenr*^ of institutional ruies and regulations, government 
regulation? and procedures, financial needs and responsibilities, employ- 
ment, academic and social standards and customs, and institutional and 
local resources and opportunities. In thi's study the term International 
Student Adviser ISA) was considered synon>TBous and was used interchangeably. 

International Student: h student who come? to the United States for 



educational purposes, but is not an inunigrant, a resident of the United 
States, or a citizen of the United States. In this study the term Foreign 
Student was considered synonymous and was used interchangeably (Breuder, 
197:a:15j. 

International Student Problem Inventory (ISPI) ; The instrument, as 
developed by Porter (1962) and modified by Breuder C1972a) and the present 
author, used in this study to identify problems of international students 
and subgroups of international students at participating Texas public 
community colleges. The ISPI was also used to identify foreign student 
advisers* perceptions of problems of foreign students in participating 
Texas public community colleges. 

Participating Texas Public Community College : A Texas public community 
coUejie which agreed to take part in this study and carried out its agree- 
ment by rssponding to the ISPI, 

Problems ; Any troubles, fears, concerns, worries, or frustrations 
which have been experienced by international students while enrolled i.i a 
community college in the United Stawcs; those affects identified by the 
ISPI (Breuder, 1972a: 16). 

Rural Environment : A city or town located outside one of the twenty- 
four Standard Metropolitan Statistical Areas of Texas. 

Significant : Observations made by the investigator when a 10 percent 
difference exists between two compared groups. Not to be interpreted as 
being statistically significant (Breuder, 1972a;16"), 

Standard Metropolitan Statistical Area (SMSA) : A county with one or 
more cities of at least 50,000 population, plus any adjacent counties that 
are metropolitan in character and vconomically integrated with the central 
county (Texas Almanac and State Industrial Guide; 1972-73, 1971:183). 



8 

Subgroups : International students divided into categories for com- 
parative purposes (Breuder, 1972a:16). 

Urban Envi ronme nt: A city or town located with^.i one of the twenty- 
four Standard Metropolitan Statistical Areas of Texas. 

RESEARCH DESIGN AND PROCEDURES 

The sample utilized in this study was composed of international stu- 
dents attending Texas public community colleges during the fall semester 
of 1973 who agreed to participate. Additionally, international student 
advisers at Texas public community colleges during the same semester who 
agreed to participate were included in the study. 

A modification of the Michigan International Student Problem Inventory 
(MISPI) was used to identify perceived problems of international students 
in this study. Perceptions of international student advisers were also 
gathered through the use of the same instrument. The original MISPI was 
developed hy Porter C1962) and later modified hv Breuder (1972a). Permissi^ 
was received by the present researcher from both Porter and Breuder to 
use the MISPI along with any modifications considered necessary. The 
basic MISPI was selected for use in this research because of its appro- 
priateness. The MISPI was found to be a most comprehensive instrument 
for assisting in the identification of international students' student 
personnel related problems, and was therefore selected for use in this 
research. The MISPI is designed to present statements relative to problems 
encountered in eleven recognized areas of student personnel services. 
Each of the eleven areas contains twelve statements for a total of l.'?2 
statements . 



In early September, 1973, an initial letter of contact was sent to 
the president of each of the fifty Texas public community colleges* The 
research project was briefly explained and each president was asked to commit 
his institution to participate by naming, on an enclosed self -addressed 
postal card, the international student adviser and by giving the approximate 
number of international students enrolled at that institution for the fall 
semester of 1973. Provision was also made on the postal card for the pres- 
ident to indicate that the institution did not wish to participate in the 
study . 

In each case when a reply was received indicating willingness to 
participate, a packet of materials was mailed with a stamped return envelope 
included. The packet contained the following materials: a cover letter 
to the addressee explaining the purposes of the study and the procedure to 
be followed; enough copies of the ISP I for each international student in 
that institution to have one; a letter to the international student adviser 
in a separate envelope asking him to complete an ISPI from the point of 
view of an international student on his campus at that particular point 
in time; and a specially marked copy of the ISPI for the international 
student adviser. Upon receipt of the materials from the various community 
colleges by the researcher, a personal letter was sent to the international 
student adviser thanking him for his participation and the participation 
of the students on his campus and informing him of a proposed timetable 
concerning the reporting of the final results of the study. Follow-up 
correspondence was sent where required to those colleges delinquent in 
returning the materials. 

Of the fifty original contacts, 100 percent replied. Four community 
colleges indicated that they did not then, nor did they expect to in the 
future, enroll international students. Of the remaining forty-six 
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institutions, thirty-six agreed to participate* Of this sample, thirty 
(83 percent) returned a total of 250 ISPPs. Six institutions which had 
originally agreed to participate failed to return materials despite follow- 
up activities. Of the thirty, three returned ISPI's completed by inter- 
national student advisers only. In each case, it was verified by the 
researcher that the institution was temporarily without international students. 
In none of the three instutions was it determined that the institution 
intended to exclude international students from its student body. Thus^ 
220 international students, representing twenty-seven camputes, and 30 
international student advisers, representing thirty campuses, were included 
in this study. # 

Responses to the ISPI were coded and the data were processed by the 
East Texas State University computer center. Percentages were utilized 
to identify and compare problems perceived by Texas public community college 
international students and international student advisers. These data were 
utilized to answer the research questions. 



FINDINGS 

The information in this section deals with the findings of the study 
as the> relate to the previously mentioned rej>earch questions. 

Internat i onal S tudent Advisers 
and Inte r national Students 

The data which dealt with the first research question indicated that 
there were eight subscales which contained differences of perceptions 
between international student advisers and international students great 
enough to be considered significant* These were (from greatest to least) 
Q academic advising and records, admissions and selection, social -personal , 

ERIC 
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student activities, hnglish language, financial aid, orientation services, 
and placement services* In each of the eight cases, it was found that the 
international student advisers perceived problems to a greater degree than 
did the international students (Table !)• 

It is interesting to note that the four subscales reflecting the 
greatest problem perceptions by both students and advisers were identical 
(Table 2). They were (froru greatest to least) English language, financial 
aid, admissions and selection, and academic advising and records* The four 
subscales reflecting the least problem perceptions for advisers were (from 
greatest to least) living-dining, orientation services, religious services, 
and health services* For students the four least were (from greatest to 
least) orientation services, student activities, health services, and 
religious services. 

Urban and Rural Students 

The sec:ond question of the study dealt with differences of perceptions 
of problems between International students enrolled in urban and rural 
community colleges. The data revealed no significant differences in any 
of the eleven subscales between these two groups. 

The three subscales reflecting the greatest problem perceptions by both 
groups of .students were identical. They were (from greatest to least) 
English language, financial aid, and admissions and selection. The three 
subscales reflecting the least problem perceptions for international stu* 
dents enrolled in urban conmiunity colleges were (from greatest to least) 
orientation service.^ » health services, and religious services. For students 
enrolled in rural cr>mmunity colleges, the three l^ast were (from greatest 
to least) orientation services, living-dining, and religious services. 



Table 1 
OVERALL COMPARISON 
INTERNATIONAL STUDENT ADVISERS AND INTERNATIONAL STUDENTS 

Subscales % 0 10 20 30 40 50 60 70 80 



*Admissions 5 ^)1.6 
Selection 42.9 

*0rientation 47.2 
Services 36.4 

*Academic Advising 61.1 
§ Records 42.2 

*Social -Personal 54.4 

37.1 

Living-Dining 47.5 

38.1 

Health Services 32.5 

30.9 

Religious Services 34.5 

25.7 

*English Language 75.4 

62.7 



Student Activities 52.2 

36.1 



*Financial Aid 63.4 

51.8 



*Placement Services 52. 2 

42.0 



*A 10 percent difference in perception is significant, 
* * 

In each case, figures for advisers appear first. 



Rank 
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Community Colleges Enrolling Twenty-five or Fewer 
International Students and Community Colleges 
, Enrolling More Than Twenty-five International 
Students 

The third research question dealt with students attending community 
colleges enrolling twenty-five or fewer international students and students 
attending community colleges enrolling more than twenty- five international 
students. The data revealed one subscale which was significantly differ* 
ent between the two groups of students. International students attending 
community colleges enrolling twenty-five or fewer international students 
perceived significantly greater problems in the subscale English language 
than did international students attending community colleges enrolling 
more than twenty- five international students. 

The three subscales reflecting the greatest problem perceptions by 
students attending community colleges enrolling twenty-five or fewer inter- 
national students were (from greatest to least) English language, financial 
aid» and admissions and selection. For students attending community colleges 
enrolling more than twenty -five international students, the three sub- 
scales reflecting the greatest probU * perceptions were (from greatest to 
least) English language, financial aid, and placement services* 

The three subscales reflecting the least problem perceptions for students 
attending community colleges enrolling twenty-five or fewer international 
students were (from greatest to least) orientation services, health services, 
and religious services* For students attending community colleges enrolling 
more than twenty-five international students, the three least problem per- 
ceptions were (from gi eatest to least) student activities, health services, 
and religious services. 
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Subgroups 

The last research question dealt with the problems perceived by certain 
subgroups of international students. The subgroups were based upon sex, 
time on campus, language preference, marital status, and area of interest. 

Sex. Within the subgroup "sex," four subscales were found to be 
significantly different. They were (from greatest to least) academic 
advising and records, health services, English language, and social -personal. 
In all four subscales, female international students perceived greiter 
problems tban did male international students. 

Time on campus . Within the subgroup "time on campus," none of the 
eleven subscales was found to be significantly different betwee.n the two 
groups of students. However, in seven subscales, students who had been 
on campus twelve months or more perceived greater problems than did those 
students who had been on campus less than twelve months. 

Language . Within the subgroup "language preference," two subscales 
were found to be significantly different. They were (from greatest to 
least) English language and religious services. In both cases, students 
listing a language other than English as first preference perceived 
greater problems than did students whose language of first preference was 
English. 

Marital status . Witftin the subgroup "marital status," none of the 
eleven subscales was found to be significantly different between the two 
groups of students. However, in nine subscales, students who were not 
married perceived greater problems than did those students who were married. 

Ar ea of interest . Within the subgroup "area of interest," none of the 
eleven subscales was found to be significantly different between the two 
groups of students. However, in nine of the eleven subscales, students 
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enrolled in occupational (terminal) programs perceived greater problems 
than did those students enrolled in transfer programs • Transfer oriented 
student? perceived greater problems only in the financial aid and health 
services subscaies. 

RECOMMENDATIONS 

This study has demonstrated that international student advisers and 
international students in participating Texas public communit) colleges 
do perceive problems in student personnel related areas as measured by the 
international Student Problem Inventory • Many of the perceived problems 
relate to the areas of English language, financial aid, admissions and 
selection, and academic advising and records. The following recommenda- 
tions are therefore offered with the hope that they will serve as a begin- 
ning rather than an ending: 

K Action should be taken to insure that all international students 
admitted to the community college possess definite English language 
abilities. It is recommended that the Test of English as a Foreign Language 
(TOEFLj , or othtr equivalent test of English competency, be required for 
admission, Additionally, special academic sections of English should be 
available each semester for those speaking English as a second language. 
Professional personal counseling should be utilized along with student 
self -evaluation, teacher evaluation, and past grade point averages in order 
to determine the need for these courses on an individual basis. 

2. Every possible avenue of financial assistance should be explored 
in order to help reduce financial hardships existing among international 
students- This could include a realistic assessment of the amount of money 
needed by the typical international student during the course of a semester 
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as well as developing short tenn loan funds for emergency use, scholarship 
funds, and conmiunity based financial assistance « 

3. Community colleges should provide the training necessary for a 
specific staff member or members to acquire proficiency in the evaluation 
of transcripts and educational records of international students or estab- 
lish professional relationships with organizations which are equipped to 
make such evaluations in order to alleviate as many problems as possible 
related to the admission and selection process. Additionally, it is rec- 
ommended that the community college make its admission policies known to 
the prospective international student in very clear concise terms beginning 
with the initial correspondence or contact. 

4. Intake counseling and orientation experiences should be provided 
relative to the academic advising and records functions which have been 
specifically designed for the international students. A definite on-going 
program of academic advising is an essential element in the process* 

5. Since this is the first known study designed to gather student 
personnel related problem perceptions from both international student 
advisers and international students, it is recommended that it be repli- 
cated in other states among public community colleges, 

* 

6. Since very little demographic data were gathered in the course 

of this study relative to the role and function of the international student 
adviser in Texas public community colleges, it is recommended that a study 
be undertaken to identify the existing and ideal background, role, and 
function of a model international student office in a public community 
college. 

Although it is impossible to list all the desirable recommendations 
evolving from a study such as this, it is felt that the preceding are 
typical of the kinds of concerns that are germane to the community college 

o 
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and its involvement with international education. Without question the 
community college has a great deal to offer the international student; 
likewise the international student has a great deal to offer the com- 
munity college. 



19 



SELECTED BIBLIOGRAPHY 
A. BOOKS AiND REPORTS 



Cieslak, Edward G. 195S. The Foreign Student in American Colleges . 
Detroit: Wayne State University. 

D.^utsch, Steven E. 1970. International Education and Exchange: A 
Soci ological Analysis . Cleveland: The Press of Case Western 
Reserve University. 

DuBois» Cora A, 195(). Foreign Students and Higher Education in the 
United States . Washington, D,C. : American Council on Education. 

Gaither, Cerald H., and Anthony C. Griffin. 1971. The International 
St udent at the Un.versit^^ of Tennessee . Knoxville: Office of 
Institutional Research, University of Tennessee. 

Higbee, Homer D. 1961. The Status of Foreign Student Advising in 

United States Universities and Colleges . East Lansing: Institute 
of Research on University Overseas Programs, Michigan State 
University. 

"Rese:rch on Foreisn Graduate Students: A Review of the 

Literature/' Th e Foreign viraduate Student: Priorities for Research 
and Action, :olloquim. New York: College Entrance Examination 
Board, "8-1 J. 

Holland, Kenneth. li^M. "The Foreign Student in the United States/' 

In Higher Education in the United States . Edited by Allan M. Cartter* 
Washington, D.C.: American Council on Education* 

Open t)oors 196 5: Report on International Exchange ♦ 

New"York: Institute of International Education. 

. lO'l. Op en Door s 1971: Report on International Exchange . 

New York: Institute of International Education. 

. 1973, Op en Doors 1972: Report on International Exchange > 

New York: Institute of International Education. 

Kerr, Lornie. 1973. Foreign Students in the Community ^Junior College , 

Wa sh 1 ng 1 1 >n : \jiie r i c an Association of Community and Junior Colleges. 

National Association for Foreign Student Affairs. 1970* Guidelines : 
Responsibilities and Standards in Work With Foreign Students . Field 
Service Publication G-l. Washington, D.C. : National Association 
For Foreign Student Affairs. 



20 



Rashdall, Hastings. i\K^b. 'The University and the Town." In The Uni - 
versities of r.urope in the Middle Ages . Vol. III. Edited by F. M. 
Powicke and \. B. l-.mden. Oxford: Oxford University Press. 

Risinii, M. \., and B, M. Copp. 1908. Adjustment Experiences of Non- 
Immigrant Foreign Students at the University of Rochester^ 1967-68 . 
Rochester; University of Rochester. 

Sanders, Irwin I. li*o3. The Professional Education of Students from 
Otlicr Lands . New York; Council on Social Work IZducation. 

Texas Almanac and State Industrial Guide; 1972-1973 • 1971. Dallas^ 
Texas: A. 11. Belo Lurporation. 

loftier, Alvm. 197u. Future Shock . New York: Random House, Inc. 

KiLsun, iii^uard I;., and Florenco II. Wilson. 19o5. American Higher 
L ducation and World Affairs . Washington, I). C: American Counci 1 
on Education, 



D. IM.KIOUICAI.S 



Arum, StopiuMK laii, U)oi'. "Interna: i unai Matchmaker txtraordinaire," 
International Hducational and Cultura l L-xchange , 5: 69-75 ^ 

Bow Us, Frank. Wiu:er, 19b4. "American Responsibilities in International 
Lducation," bducational Record , 45:19*Jb. 

vluutvr, .i:;cob. Fobniary. 190". "Our Conuiion Chal lenge in International 
i.ducation," Junior (iol lege journal , 5":14-lt). 

i.aqiii.iiu, iiow.n'd J. iNiMter, "Lducation for an bmerging Profession," 

Int L-ra> it ional LJuc it ional and Cultural bxcnange , 5 : 44-65 • 

L.*ri^c:u , . dward L. ^prin^, 1909. "Roles of the Foreign Student Adviser," 
into rii.ir lonal L uucar ional and Cultural Exchange , 4:38-42. 

Connolly, .\»iui i. Icbruary, 19b7, "International Students and the Two- 
jvar Oilogt'," -lun^^ -^'1 10);^ Journal , 7i?:Jl;-21. 

bavis, J ii.ios M. hall, 19"*!. "Foreign Students in the Two-Year College," 
Intornat lonai Ldtic a t iori al and Cultural Lxchange , 7: 25-32, 

uominj;ucs, Tatricia M. Winter, 197u. "Student Personnel Services for 
Int crii.it lonal Students." Journal of tiie National Association of Women 

L> '>ans and C!ounsclors , .-^3 : S3 - S9 . 

Donahue, I r-incis. Scorrmht r. l^''^^ "The International Student: His Six 
Kol-c-s/* The- C lear in^; House , 4o:r>l-5S. 

Eddy, John. May, 1972. "Factors and Guidelines in Foreign Student Guid- 
ance," Journal of t ol lege Student Personnel , 13:252-54. 

Q tlliutt, F. Cieorge. October, 19o9. "The Dilemma of Foreign Student 
ERJC Admissions," Junior College Journal , 40:17-20. 



21 

Bpstein, Harold. February, 1967. "Where Do Junior Colleges Fit In?" 
Junior College Journ al, .^7: 17-19. 

Frankel, Charlos. March, I9b6. "New Initiatives in International 
EUucation," lournal of Higher Education . 37:121-28. 

Grafton, Clive I.. March, 19"0. "Foreign Student Patterns in American 
Community Collesios," Junior Collcgo Journal . 40:32-35. 

Hagey, A. R., and Joan Hagey. March, 1972. "The International Student 
and the Junior College: Acaderai.-. and Social Needs," Journal o f 
College Student Personnel , 13:140-44. 

Jenkins, Hugh M. Spring, 19^3. "NAFSA and the Student Abroad: A 

Silver Anniversity Review," In ternational Educational and Cultur al 
Exchange , 8:1-15. ~~~ 

Johnson, Alan W. Spring, 19''1. "Costs of International Education: 

Who Pays?," Internat ional Educational and Cultural Exchange , 6:32-45. 

Klein, Ma.iorie, and others. Winter, 1971. "The Foreign Student Adaption 
Program," International Fiducational and Cultural Exchan ge, 6:77-90. 

Kiinger, M. Robert. Summer, 1967. "Foreign Student Adviser: A 

Necessary Profession," I nternational Educat'-^nal and Cultural Ex change 
3:21-27. ' : 

McCann, Carolyn J. Summer, 19fi4. "Major Issues in Advising Foreign 
Students: A Rf-view," Journal of the rv.^ional Association of Women 
Deans and C ouns olors , 2 8 : 172-78 . 

Matthewson, Douglas h. Summer, 19b8. "The International Student in the 
Junior College," Col lege and University . 43:497-512. 

Miller, Merrill G. October, 1971. "The International Dimension of the 
Community College," N ational Association of Student Personnel Admin - 
i strator s Journa l, 9:148-54. ~ ~ 

Moon-, lorre.st '.; . Summer, 197n. "International Education in the 
Seventies: Revolution or Turmoil on the Campus," International 

Hd 1. K- a_t_ 'jnKi_l__an_d_ ( : u 1 1_- 1 r a 1 Exc han u e , : 54 - I " . 

Ncwson, (.;. V. May, 19<^1 . "The Foreign Student Needs More Attention," 

!:'i''iJ.*::yi\. .^."il iL"J yr."^.^.' ty Business. 30:41-46. 

Peterson, fames., and Martin H. Neumeyer. 1948. "Problems of Foreign 
Students," Soclojogy a nd Social Research , 52:787-92. 

Shannon, William C. Ma/. ]9''l. "Emphasis: International Project Begins," 

Junior C oil ego ' u; i r n i , 11:5 

Sjogren, Clifford. M.iv. 1970. "Should We Continue to Help Foreign Students 
National \ssociation of College Admissions Counselors Jcurnal, 15:22-24 



21 



Tanenhaus, Joseph, and Sidney b. Roth. December, 19b2. "Non-Inunigrant 
Foreign Student?: A Survev of Their Needs and Interests," The Journal 
of F.xperiiuental Hducation , .M ; ITS-"©. 

Walker, Bill R., and lohn 0. Alcorn. May 19. 1%8. "Critical Requirements 
of Foreign Student Adviser;?," Journal of College Student Personnel , 
9:190-9:. 

Walton, Barbara J. Winter. "Research on f-oreign Graduate Students," 

International Kducutional and Cul tural Exchange , b: 17-29. 



UNPUBLISHLH WORKS 



Baptista, Sam J. 1953. "A Study of the Problems and Needs of Foreign 
Students l-.iuolU\! at 1 loriUa State University." Unpublished Master's 
thesis, rho Florida State Uiij\"ersit\-. 

BreuUer, Rober* [.. 1972a. "Identified Problems of International Students 
EinroUed in Public Junior Colleges in Florida." Unpublished Doctor's 
dissertation, The I'lorida State University. 

Stfptcmber, 1972h. "Ideniified Problems of International Students 
Enrolled in Public Junior Colleges in Florida." Unpublished Doctor's 
dissertation. The Florida State University. Dissertation Abstracts , 
.;3:982-A. 

KUiott, i rcdorick G. Aufiust , 19^7. "l ore^jin Student Programs in Selected 
Public California Junior Colleges: An Analysis of Adminstrative Policies 
and Practices." Unpublished Doctor's dissertation. University of California 
at Los Angeles, ni.ssc rtation Abstracts , 28A:388-A. 

Hagey, A. R. 19b8. "Academic and Social Adjustmeiit of Middle Eastern 
Students Attending Oregon Colleges and Universities." Unpublished 
Doctor's dissertation. The University of Oregon. 

Mograbi , Kamnl M. 19hD. "An Analysis of Factors That Influence the Degree 
of Success or Failure of Foreign Students at Texas ASM University," 
Unpublished Master's thesis, Texas A 6 M University. 

Porter, John W. 1962. ""I'ho Development of an Inventory to Determine the 
Problems of Foreign Students." Unpublished Doctor's dissertation, 
Michigan State University. 

April, 19t).l. "The Development of an Inventory to Determine the 
Problems of Forcii;n Students." Unpublished Doctor's dissertation, 
Michigan State Univi.rs i ty . D issertation Abstracts , 2.'S : .^783-81 . 

Santos, Antu?a P. March, 19'"'. "A Study if the Problems Faced by Foreign 
Students at Indiana 'iiuvorsity with Imr-l icat ions for Action." Unpub- 
lished Doctor's dissertation, Indiana State University. Dissertation 
Abstracts, 20:5580. 



23 



Schulken. Emma Walker. 19b8. '\\ History of Foreign Students in American 
Higher Education from It? Colonial Beginnings to the Present/' Unpub- 
lished Doctor's dissertation, The Florida State University. 

2ain, Elias Khali I. \9bS. '\\ Study of the Academic and Personal -Social 
Difficulties Kncountered by a Select Group of Foreign Students at the 
University of Oregon/' Unpublished Doctor's dissertation, The Univer- 
sity of Oregon. 

* February, "A Study of the Academic and Personal-Social 

Difficulties Encountered by a Select Group of Foreign Students at the 
University of Oregon/' Unpublished Doctor's dissertation, The Univer- 
sity of Oregon. Dissertation Abstracts, ?6:4552. 




ERIC 



APPENDIXES 



APPENDIX A- PARTICIPATING TEXAS PUBLIC COMMUNITY COLLEGES 



College 
Cisco Junior College 
College of the Mainland 
Eastfield College 
El Centro College 
Galveston Coiranunity College 
Henderson County College 
Hill Junior Colleije 
Houston Community College 
Howard County Junior College 
Laredo Junior College 
Lee College 

McLennan Community College 

Midland College 

Mountainview College 

Navarro Junior College 

Odessa College 

Panola College 

Paris Junior College 

Ranger Junior College 

San Antonio College 

South Plains College 

Southwest Texas Junior College 

Tarrant County Junior College 
South Campus 

Temple Junior College 



Location 
Cisco, Texas 
Texas City, Texas 
Mesquite, Texas 
Dallas, Texas 
Galveston, Texas 
Athens, Texas 
llillsboro, Texas 
Houston, Texas 
Big Spring, Texas 
Laredo, Texas 
Bay town, Texas 
Waco, Texas 
Midland, Texas 
Dallas, Texas 
Corsicana, Texas 
Odessa, Texas 
Carthage, Texas 
Paris, Texas 
Ranger, Texas 
San Antonio, Texas 
Levellandj Texas 
Uvalde, Texas 

Fort Worth, Texas 
Temple, Texas 
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APPENDIX A.— CONTINUED 



Collepe 
Tyler Junior College 
Vernon Regional Junior College 
Victoria College 
Weather ford College 
Western Texas. Col lege 
Wharton County Junior College 



Location 
Tyler, Texas 
Vernon, Texas 
Victoria, Texas 
Weatherford, Texas 
Synder, Texas 
Wharton, Texas 



APPENDIX B. INTERNATIONAL STUDENT ADVISER DEMOGRAPHIC DATA 



Classification % 0 10 20 30 40 50 60 70 80 90 100 

Urban 53 . 5 

Rural 46.7 • 

>25 30.0 

< 25 70.0 

Male 60.0 

Female 40.0 

Complete picture? 

Yes 46.7 

No 6.7 

N/R 6.7 
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APPENDIX C. INTERNATIONAL STUDENT DEMOGRAPHIC DATA 

Classification % 0 10 20 30 40 50 60 70 80 90 100 



Age 




16-20 


20.5 


21-25 


71.4 


26-30 


4.1 


31-35 


0.5 


36-40 * 


0.0 


41+ 


0.0 


N/R 




Freshman 


69.6 






N/R 


1.4 


Ma J or 




Nat'l. Sci. 


11.4 


Social Sci. 


4.1 


tiuiQani ties 


Z T 
J . <. 


Business 


22.3 


Engineering 


37.7 


Other 


20.9 


N/R 


0.5 


Urban 


44.1 


Rural 


55.9 


>25 


62.3 


< 25 


37.7 


Male 


85. 5 


Female 


14.6 


< 12 mo. 


69.6 


^ 12 mo. 


29.6 
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APPENDIX C— CONTINUED 



Classification % 0 10 20 30 40 50 60 70 80 90 100 

E F P 2.7 - 

E N F P 97.3 . 



Married 12.3 

Not Married 87.3 

N/R 0.5 

Occupat i ona 1 13.2 

Transfer 81.8 

N/R 5.0 

Complete Picture? 

Yes 67.:* 

No 21.8 

N/R 10.5 
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APPENDIX D. URBAN AND RURAL INTERNATIONAL STUDENTS 



Subscales % 0 10 20 30 40 50 60 70 80 90 100 



** 

Admissions and 43.6 
Selection 42.3 



Orientation 33.8 
Services 35.5 

Academic Advising 43.0 
§ Records 41.6 

Social -Personal 34.2 

39.3 

Living-Dining 36.1 

39.4 

Health Services 26.2 

34.4 

Religious Services 24.2 

26.5 

English Language 61.2 

63.7 

Student Activities 34.7 

37.2 

Financial Aid 52.5 

51.2 

Placement Services 41.9 

41.9 



** 



*A 10 percent difference in perception is significant. 
In each case, figures for urban international students appear first 
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APPENDIX E. TWENTY- FIVE OR FEWER AND MORE THAN TWENTY-FIVE 
INTERNATIONAL STUDENTS 



Subscales % 0 10 20 30 40 50 60 70 80 90 100 



Admissions (, 46.0 
Selection 41.4 

Orientation 36.1 
Services 40.1 

Academic Advising 44.0 
§ Records 41.0 

Social-Personal 40.6 

34.9 

Living-Dining 39.9 

36.0 

Health Services 33.9 

29.0 

Religious Services 28.8 

23.5 



* 



English Language 70.6 

57. 8 

Student Activitieb 41.3 

32.9 

Financial Aid 54.2 

50.4 

Placement Services 44.3 

50.4 



\ 10 percent difference in perception is significant. 

"^In each case, figures for community colleges enrolling twenty-five 
or fewer international students appear first. 
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APPENDIX F. MALE AND FEMALE INTERNATIONAL STUDENTS 



Subscales % 0 10 20 30 40 50 60 70 80 90 100 



Admissions 6 **41.9 
Selection 48.8 



Orientation 33.6 
Services 41.4 

Academic Advising 40.3 
^ Records 53.4 

Social -Personal 34.8 

44.9 

Living-Dining 37.1 

42.2 

*Health Services 29.2 

40.6 

Religious Services 24.7 

30.5 

* 

English Language 61.1 

71.6 

Student Activities 54.7 

44.5 

Financial Aid 51.6 

5S.7 

Placement Services 41.0 

48.2 



A 10 percent difference in perception is significant. 

''*In each case, figures for male International students 
appear first. 
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APPENDIX (;. LESS THAN TWELVE MONTHS AND TWELVE MONTHS OR MORE 



S ubscalea % 0 10 20 30 40 50 60 70 80 90 100 

** 

Admissions 6 43.9 — • 

Selection 40.8 

Orientation 34.6 

Services 34.9 — 

Academic Advising 40.8 — ^— — — — 

& Records 45,7 

Social -Personal 36.9 — — — — — 

37.7 

Living-Dining 38.7 — 

36.0 . 

Health Services 30.2 — 

32.6 , 

Religious Services 25. 3 — ^— 

25.7 

English Language 64.4 — — 

59.0 

Student Activities 36.6 __ 

34.8 

Financial Aid 51.5 

52.2 

Placement Services W.b ■ 

45.8 



A 10 percent difference in perception is significant* 

*In each case, figures for international students on campus 
less than twelve months appear first. 
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APPENDIX H. ENGLISH FIRST PREFERENCE AND ENGLISH NOT FIRST PREFERENCE 



Subscales % 0 10 20 30 40 50 60 70 80 90 100 
Admissions § **41.6 



Selection 42.9 

Orientation 30.6 
Services 34.8 

Academic Advising 33.3 
§ Records 42.4 

Social-Personal 41.7 

36.9 

Living-Dining 36.1 

37.9 

Health Services 25.0 

31.0 

* 

Religious Services 15.3 

25.7 

*English Language 32.0 

63.5 

Student Activities 30.6 

36.2 

Financial Aid 54.2 

51.8 

Placement Services 48.6 

41.9 



A 10 percent difference in perception is significant. 

In each case» figures for international students listing 
English as their first language preference appear first. 



34 



ERIC 



APPENDIX U MARRIED AND NOT NIARRIHD INTERNATIONAL STUDENTS 



Subscales o 10 20 30 40 50 60 70 80 90 100 



Icic 

Admissions 40.4 
Selection 42.2 



Orientation 31.8 
Services 35.1 

Academic Advising 38.9 
5 Records 42.8 

Social -Persona I 33.7 

37.5 

Living-Dining 38.6 

37.8 

Health Services 25.0 

51.6 

Religious Services 21.2 

25.9 

English Language 59.9 

65.2 

Student Activities 32.4 

36.6 

Financial Aid 52.2 

51.7 

Placement Services 59.2 

42.5 



\ 10 percent difference in perception is significant. 



In each case, figures for married international students 
appear first. 
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APPENDIX J. OCCUPATIONAL /WD TRANSFHK 



Subscales % (i in 20 30 40 50 60 70 80 90 100 

itit 

Admissions S 45.4 

Selection 42.5 

Orientation 39.3 — 

Services 34.6 

Academic Advising 45.7 

§ Records 41.7 

Social --Personal 37.4 

37.1 

Living-Dining 39.3 

37.7 

Health Services 26.1 

31.5 

Religious Services 27.6 

25.8 

English Language 60.7 ~ 

62.3 . 

Student Activities 41.4 

35.1 

Financial Aid 42.6 

51.6 ^ 

Placement Services 4S.8 

41.2 



A 10 percent difference in perception is significant. 

In each case, figures for occupational students appear first. 
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